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To carry out a conceptual and epistemological analysis of inclusive education.bibliographic design of
documentary type of scientific literature on inclusive education approach produced in the period 2014-2019,
in key of giving answers to the epistemological questions and identification of concepts, methodologies and
advances. conceptually, the inclusive education approach is related to education for all, educational equity and
social justice; axiologically, it promotes human dignity, freedom and justice, based on respect and participation;
methodologically, the studies are mainly descriptive in design, as informants or research subjects, teachers
and parents. longitudinal studies on education are scarce, requiring more knowledge about good inclusive
practices and teacher training, educational communities, an alternative potential is the generation of training
guidelines and skills of disciplines, which welcomes the education sector in the understanding and intervention
to educational exclusion.

RESUMEN
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Realizar un analisis conceptual y epistemoldgico de la educacion inclusiva. Disefio bibliografico de tipo
documental de literatura cientifica sobre enfoque de educacion inclusiva producida en el periodo de 2014-
2019, en clave de dar respuestas a las preguntas epistemologicas e identificacion de conceptos, metodologias
y avances. conceptualmente esta relacionado el enfoque de educacion inclusiva con educacion para todos,
equidad educativa y justicia social, axiologicamente promueve a dignidad humana, libertad y justicia, a partir
del respeto y participacion, metodolégicamente los estudios son principalmente de disefio descriptivo, como
informantes u sujetos de investigacion docentes y padres de familia. los estudios de corte longitudinal sobre
educacion son escasos, requiriéndose conocer mas sobre buenas practicas inclusivas y de formacion a docentes,
comunidades educativas, una potencial alternativa es la generacion de directrices de formacion y competencias
de las disciplinas, que acoyunda al sector educativo en la comprension e intervencion a la exclusion educativa.

1. Introduction

It’s right from the perspective of education as a
right, that the inequities of education are visible in

Psychology and education as sciences have
undergone great transformations that have allowed
them to build steward intellectual capital (1998),
with which he has to understand and transform social
phenomena and practices. In relation to the teaching-
learning process, these two sciences connect with
disciplinary fields such as educational psychology
and other disciplines such as occupational therapy,
phonoaudiology, which together seek to support
education actors and communities Educational
(Leal,2007).

terms of access, permanence, graduation, conditions
of schooling, quality of apprenticeships of population
minorities and infant-youth population of the
underdeveloped countries (2013), emerging in the
current theories of education the Sanchiz inclusive
education approach (2009) based on principles of
acceptance of the community, education based on
results.

The purpose of this article is to carry out a
conceptual and epistemological analysis of inclusive
education (Gonzalez,2015) from the perspective
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of the cognocedores, to the object and reality;
through the review of scientific literature in key to
the following guiding questions, what is the nature
of inclusive education?, What is the relationship
between proponents and researchers on inclusive
education?,What is the knowledge and in the face
of inclusive education, how has it been investigated
on inclusive education?, What are the values that are
promoted in the inclusive education approach?, What
is the ultimate goal of inclusive education? The above,
in order to clarify the epistemological conditions of
the inclusive education approach and conditions
of possibility for the development of the same, in
favor of the cognoscent subjects and incident actors
in education, so that their actions result in the well-
being or scope of the ultimate end of the approach.

2. Development

Inclusive  education a  glimpse from
cognoscent subjects. In the scientific literature,
interest and production resulting from research by
psychologists, educators, therapists, governmental
organizations, international organizations in relation
to inclusive education are evident, varying from
their conceptualized approach, the following table
rescues the main definitions and concepts related to
inclusive education.

Table 1. Background check

Authors
Booth,

Concept Categories or variables

A process that addresses and responds to the diversity of the

needs of all educators through greater participation in Ainscow.
Inclusive learning, _culmr_al _and commumity acmities_ and reducing Black-
ducati exclusion within and outsl_de the education system Hawkins,
education (UNESCO. 2009). Categories or elements relevant to Vaughan M &
inclusive education: presence, learming and participation Shaw,2000,
(Ainscomw et al, 2006). Dusgan. 2010,
Declaration enacted in order to generate alternatives and
basic learning opportunities aimed at all human beings. From Unesco,
Education fi the union of national and international efforts to exchange Mundial B &
ucation for Ny e undial, B.,
all experiences of to achieve resources for the satisfaction of UNICEE.
learning needs. Relevant elements for education for all (1990)
priority actions at the national. regional and global levels. .
Provision to all students, including those with sigmficant
disabilities. equal opportunities to receive effective
educational services with the necessary supplementary and Castillo y
supportive services, in class appropriate to their age and in Cabezas 2018,
Educational schools in their ward, in order to prepare them for a Dominguez,
equity productive life as full members of society (NCERL 1994) Gutiérrez-
equitable education: is equitable distribution, resources, Barroso &
teacher quality, educational supply, taking care that Gomez-
inequalities do not meet school learning and performance, Galdona 2017,
and putting compensatory resources and means in naturally Kriiger. 2016,
or soctally disadvantaged students (Antonio Bolivar,2005 ¢p Calero. v

Carneros, Torrecilla, Javier & Moreno-Medina, 2018)
Categories or elements relevant to equitable education:
internal equity. external equity

Bonal, 1958,

In the face of the table above, the nature of
inclusiveeducationisrecognized as multidisciplinary,
a qualitative aspiration of varied theoretical support
that has strongly positioned itself in the discussions
of the education sciences and agencies that are
driving it, allowing the debate between functionalist
theories that conceive of education as an upward
social mobilizer and the critical reproductive theories
that perceive education systems and their schools as
legitimizing power relations and other approaches to
education as an emancipator (Medina Gual, 2018;
Cueto, Miranda and Vasquez, 2016). Therefore,
the inclusive education approach seeks to reduce
social inequalities during the time of study and the
schooling stage ended (Calero and Bonal,1999).

In other words,inclusive education has a
systemic character (Echeita Sarrionandia, and
Ainscow, 2011), and deserves the participation of the
different social and educational actors to respond to
the diversity of human needs in learning situations.
Finally, inclusion is a cross-cutting idea that must
be present in all areas: school, family and social
communities (Parrilla (2002) cited for Duenas,
2010).

Next, interesting see What relationships
is possible between researchers, teachers and
professionals in relation to inclusive education?
Relationships between cognoscents can be of
tension and collaboration, tension in the face of the
disparity of contexts where we aspire to develop
processes of educational inclusion and collaboration
especially among researchers, teachers and agents
to understand and respond to social exclusion,
generated by political, economic and social systems
(Dussan,2010).

In other words, the multidimensionality of
educational exclusion requires stopping to analyze
by stakeholders the coverage, learning, integration-
segregation dimensions, understood as access, the
reception of quality knowledge, the acquisition of
skills, socialization with different population groups,
which allow in schooling to prepare for insertion into
a complex world (Garcia-Huidobro, 2010; Escudero
and Martinez, 2011), taking attitudes and responses
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of respect for racial diversity, social class, ethnicity,
religion, gender, for a better coexistence (Blanco,
2010 cited for Echeita, Simén, Lépez and Urbina,
2013).

3. Methodology

Documentary literature design that consisted
of ensuring the most relevant information in the
field of study of the sciences of education, for in
that universe of documents, select under 2014-
2019 time criteria, literature related to the approach
to inclusive education, the product of studies,
reflections and reviews, as a step followed, reading
and critical evaluation were carried out, in key to
giving answers to epistemological questions and
identifying concepts, methodologies and advances
in educational inclusion and finally the review
letter was drafted (Vilanova, 2012; Gémez-Luna,
Fernando-Navas, = Aponte-Mayor,  Betancourt-
Buitrago, 2014; Aleixandre-Benavent, Alcaide, de
Dios and Alonso-Arroyo, 2011).

4. Results

With regard to existing knowledge and reflection
in the face of inclusive education according to the
revised literature is seen as a global challenge,
which takes on greater interest over the years,
especially from the 1990s to the present, leading to
policy changes countries’ educational. This interest
is reflected in numerous production of descriptive
knowledge, the product of diagnostics of educational
institutions and reports of countries and international
organizations being 70% of the material consulted,
research takes leading research subjects to teachers
and parents who are gathered for information to
account for representations, perceptions and barriers
to educational inclusion,(Castro, 2017; Errén-Caro,
Cérdenas-Rodriguez, and Casado, 2017; Escarefio,
2017; Mufioz, Lopez and Assaél, 2015; Dominguez,
Lopez, Pino, and Vazquez, 2015), with only 30%
being the material related to good practices, successful
experiences and measuring the impact of educational
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inclusion programs at different levels of education
(Palikara, Castro, Gaona and Eirinaki, 2019; Fajardo,
2017; Ariztia, 2017; Martinez- Usarralde, Catala
and Rico, 2017; Guasp, Ramon, Rosa, Rossell, and
Mayol, 2016; Gonzalez Ferndndez, Medina, and
Dominguez , 2016; Marimuthua and Cheong, 2015;
Garzon, 2015)

Atthe Axiological level, the principles promoted
in the inclusive education approach according to
scientific literature are human dignity, freedom,
justice and equality(Rubio y Angarita,2017), to the
point where its main drivers emphasize that the
development of inclusive education is a matter of
ethical values and principles(Booth, 2006, Echeita,
Simoén, Lopez, & Urbina, C. 2013) values such
as respect and recognition, because the absence of
these makes participation impossible, so that without
participation you are excluded and disrespected in
the possibility of exercising your social rights to
certain human groups, approaching axiologically
the approach of inclusive education to social justice
(Fraser y Honneth, 2006 citado por Carneros,
Torrecilla, Javier & Moreno-Medina, 2018).

5. Discussion

Inclusive education as a focus on education has
fostered transformations as it affects the philosophy
and policy of institutions, promoting reform to
processes and practices that respond to the diversity
of needs and characteristics (Ainscow and Cesar,
2006; Giangreco and Suter, 2015), however, it is
the ethical and legal arguments that support the
approach that most mobilize policy changes, but the
impact on practices is not perceived in equal measure
(Gonzalez,2018, Carrillo-Sierra, Forgiony-Santos,
Rivera-Porras, Bonilla-Cruz, Montanchez-Torres &
Alarcon-Carvajal,2018).

Findings and conclusions from the revised
studies reiterate that changes in practice involve
commitment from the basis of the scaffolding of the
education system and i.e. teachers or key players
in the teaching-learning process (Moliner, Sales
and Escobedo, 2016, Pérez and Gramigna, 2013).
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Epistemology of teaching and new scientific frontiers.
Inter-university teacher training journal, (76, p. 15-
27), hence, that are numbers studies that review the
perceptions and attitudes of teachers coinciding
their results is low the willingness and knowledge
about functional and cultural differences (Torres,
Jornet, Melia, Perales Montolio, Carrillo Sierra and
Wilches Duran, 2017; Beltran and Cué¢llar,2013), in
addition to strategies for teaching and evaluation,
therefore, training teachers in teaching strategies is
the main lack (Montanchez, Carrillo and Barrera,
2017) and information on knowledge of inclusive
and intercultural good practices at the school level,
on influential external factors in student practice
and perception of inclusion processes of students on
inclusion processes is low. (Szumski, Smogorzewska
and Karwowski, 2017; Taub, McCord, and Ryndak,
2017).

Thus, the possibilities for the development of
the approach are related to the characteristics of
the contexts, from an institutional perspective the
Inclusion Index (Booth, Ainscow,Black-Hawkins,
Vaughan and Shaw, 2000), being highly welcomed,
but in the face of weakness in teacher training for
the scope of inclusive practices is not identified a
specific response, nor measurement of impact of
training processes or intervention to curricula of
the bachelor’s degrees of the professions involved
with the educational communities, and even impact
on students who develop their studies in centers that
apply the inclusive approach (Kvande, Belsky and
Wichstrom, 2018; Garcia Molina and Saez Carreras,
2017; Usarralde, Catala and Rico, 2017). Against
the foregoing, societies continue to be awaiting the
application of inclusive education that encourages
the participation and acceptance of differences (Beers
and Summers, 2018; Caro, Cardenas-Rodriguez and
Casado). In this way, the commitment to promote
respect for diversity and intercultural ism is a
democratic output to promote from school contexts
(Pérez-Jorge, Gutiérrez-Barroso, Morales-Leon and
Marrero-Morales, 2016; Kaplan and Garcia, 2006)

6. Conclusions

The review of scientific literature concludes
that longitudinal cutting studies on education
are scarce, requiring more information on good
inclusive practices and training to teachers,
educational communities. There may be limitations
on the development of such studies or poor training
proposals on an inclusive education approach. In
addition, inclusive practices in school contexts of
different levels of education are essential to ensure
internal equity, participation, learning and completion
of studies, as well as external equity insertion of
work that leads to the quality of life of minority
groups, therefore, the presence of professionals from
different disciplines committed to mediation for the
development of the inclusive approach in school
contexts, would promote leadership and project
development of this nature (Perez, 2018; Castillo
and Cabezas, 2018; Martinez Usarralde, 2015).

The generation of training guidelines and
discipline competences, which supports the
education sector in understanding and intervention
to educational exclusion as a multidimensional and
transdicipliner, would enable more holistic and
benefit and even for the enjoying of other rights
other than education, such as health and health
care, recreation and other core human functional
capacities (Nussbaum, 2002 cited for Dominguez
and Richart, 2018).
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